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The retraining and .upgrading of school staffs has become one of the
most pressing issues In elementary and secondary education.

The nafional movement for the establishmenot of “*teacher centers” has

been supported by the National Education Assoation and the:American............o.w.

~Fedesation of Téachers. The esgence of the argument forteacher centers is

that teachers should be directly involved in determining the type and
location of professional development activities that are designed to improve
a teacher's (1) knowledge, (2) classfoom mariagement skilis, and (3), un~
derstanding of child growth and development.

School administrators, counseldrs, teacher ides, bus drivers, cafetena
workers, ‘school secretaries, and custodia have express'ed similar
concemns about their fields of endeavor.

As a result, professional bevelopment‘prpgrams for school staffs havé
emerged among the most impqoaant educational activities ih the State?of
Michigan ang in the natien. - .

A careful review of the movement reveals that while many activities are
takigg place, no common definition or rationale seems to exist. It is virtually

impossible to distinguish among these several activities and therefore very-

difficult to marshal public support t6 expand the limited _professional
dev?:;pment programs how in existence.-- ’ .

is booklet 1s designed to eliminate this apparent dilemma and to

propose-a wgy by which edsh of these activities can become part of a more’

systematic contubution tereducational staff development. Michigan needs a
statewide delivery sn\stem that provides a comprehensive program of
services designed to Mmeet a wide variety of spegitic.school staff neegs, and
which differentiatés between activities wuth?elﬁe primary purpose of self
improvermem=8nd activities principally.designed to relat?o the improve-

ment of -pupil learning.

This'booklet ts intended to bring the issues into focus-and to establish a -
common base around which she mapy diverse points of wjew regardinq
professional development ‘activities might converga. ‘







A
. INTRODUCTION

During the past ten ;ea?s much interest, concern aptd money ‘have been’
devoted to programs to improve the quality.of elem¢ntary and secondary

education. Much has been accom plished a congeéquence of programs .

such as the Federal ESEA Title |, Ill, and V prograpfs initiated in 1965, the

Michigan €ducational Assessment Program estafflished in 1969, the 1970 .

Michigan performance-based Chapter 3 e Compensatory. Education
Program. the State Accountabihity Model adopted in 1971, and the new

power equalizing fg')rmula for<financing Michigan schod!s enacted by the
State. Legisiature 18 1973 :

The Michigan Department of Education ir recent years has concluded
that one of the missing links to success in developing successful schools is
the retraining-and upgrading of staff. Unfortunately, it has been found that
additiongl resources are often used to provide new materials, mosg people
$or improvements in equipment and facilities, but little or no resources are
commutted to improve the skills of the school staff. Unfortunately, validated
nedels. of staff professional development pregrams are not readily
available. Moreover, the appropriate role of the state has not been clear;
traditionally, responsibility for professional develepment has been left to the
individual employee or to the local school district. o 7

The purpose of this document is to provide a rationale, def'inition and .

plan for professional development programs funded by” the state and

. .designed to preserve and improve a very important human resource in our
Y .

' schools, the school staff.

e

Michigsn’s public schools provide an education of high quality for

_young people. This claim 1s sypported by data from standardized tests and
the state assessment program. Despite the provision of this high quality
program, many children in‘Michigan's 2,700 elementary schools stili do not
achieve satisfactoty levels of learning. A similay condition exists for many
pupils attending the state's 1,200 middle, junior and senior. high schools.

As. a result of these conditions, the State Board, of Education is
advoeatirig a process of professional development which has as its
underlying hassume;?.)hat schools can make a differente.-In this process,
educational succ is bhsed upon closing the gaps betwesn expectations
for students and actual - student achievement. Teachers should- have
kno g¢. skills and awareness of attributes of child growth gd
dey@lopment necessary tosbring student learning up to stated expecta

staff retraining program. Thus, the state is moving by means of state-and
tederal programs from a traditional ' program’ improvement focus to *staff”
improvement based on student achigvement needs. Schools exist for
students. . ) - ~
.o In an)égiyen year, just over 80 percent-of the total operating efiBenditure
Jfor publit’ schools is for salaries and wages directly ‘related 1 the-
instructional program. This leads to the speculation that enough money may
. have gone-ipto such specific program improvements as Title |, Cr;a;‘)ter’s
. .- ' .
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- and other'general education components and that the eémphasis now-must” -

-be placed on staff’ |mprovement in this period of'declining enroﬂments that
shift in focusxbecomes even more Important

State and Igcal test data and observations further |nd|cate th‘at* some

++ schools make imgrovements in student leaming while other schools with:
similar. resourées and populations do not seem to make- similar .

- improvements. Since it Is generally rqcogmzed that the school staff is the

““=~ most'impoftant school- -relgted variable 1n improving student learning, it may

be that the reason for these performance differences lies in the differing
absiities of school staff to implement new program ideas.” . S

Since early 1970, the State Superintendent.of Pablic Instruction 1n
Michigan has been caliing for programs for,the prafessional deveiopment of
schog} staffs. This personai pleafor mphasis on this area has been based’
on the belief’that professionals who Have met all state certification
requirements must be provided an opportunity to_maintain and§jimpfove
teaching and other skie and to acquire ngw knowiledge throughout their - ~N 4
{ entire work life. ’ . -

‘Werms of professional schtol staffs, Department of Education records
ndicate that most provisional certificate holders complete the requirements
r a continuing certificate approximately four to six’years after graduation
from c6||ege typically when they are betwee 6 and 28 years of age. Of the . -
apRroximately 108,000 certificited persons empldyed in Michigan's_public
schools, 75 percent hold a permanent or continuing certificate and haye -
. completed ‘all necessary state requirements beyond the bacheldr's degree. ‘.
in addition, a high percentage -of the' professional pyblic school work force -
in Michigan s at or is very néar the top of the local school district salary -
4 - schedule
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The composition of Michigan's public school professional work force Is,
‘changing Between 1872-73 and 1975-76, Michigan's pubiic school

professional work force increased by only 3,700 persons In 1972-73, 31,708 ,
of the 108,000.persons in.that work force, or 33 percent, held a pYovisional
certificatg and 'a bachelor's degree and needed from one to. ten semester .
hours of credit to earn a permanent or a continuing certificate. Three years
later, In 1975-76, that same category.of employee totaled 25,817, or only 25
percent of the work forceé This is a reduction of aimost 6,000 perspns, a
percentage decrease of 8 perceM n three years The proportion of
beginning teachers or relatiyely new teachers is cdntinuing to decline .

X . rapidly . to- )

With declining student enroliments and provisions in most master
contracts for-layoffs to be made on a seniority bass, it is predicted that the -
. professional work force will-tend to, include more persons (1) with’

. extended experience. (2) at the maximum salary Jevel; and (3) with higher
levels of college or university preparation than ever before Since
preparation tends to be completed within the first six years of employment,

~ this same trend will produce a work force whose most recent higher
* education experience will become more distant with each passing year ,

. / 4 * B
Because this does not’appear to be, a temporary phenomenon, the I
Superintendent of Pubiic Instruction hag-~sought the assistance of all
segments oY the educational community in focusing on new solutions to the

problem, of maintaining and developing ,new provisions for self- g
improvement Such prdgrams are essential to the improvement of student . .
learming and performance in Michigan schools . v
. 3 -
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DEPARTMENT INITIATIVES e

. Since 1970, a numbereof activities have been undertaken in an effort to
respond to the need for state- supgorted professonal development

ro rams - > '
prog - P ' \

1 ln t“e fall of 1971 the State Board of Educatnon endorsed a proposalt
: s for state, supporf of locally dedined professional development
S pmgzamsandxaquested%at $1 million be included ifi the 1972- 73
State Schoo! Aid Act for such programs.

2 This request was not successful and another request for funding
was made by the State Boatd in the fall of 1972 for inclusion in the
1973-74 State Schoel Aid Act This second request was also
unsuccessful. .

2 S

3 In 1973, a position paper an’d proposed statute authdrizing .a
statewide network of teacher centers wastdeveloped by the State
Department of Education.. The State, Board autho‘\zed statewide
disseratnation and discussien of the document.

. 4, In the Fall of 1874, the Advisory Council for Teacher Preparation and
’ Professconal Development rejected . the 197.3 position papér and

tead adopted a series af guidelines for proféssional development

c nter programs. The Advusory Council endorsed state support for

such programs, concurred in.the Department's position on the need

for such programs, and expressed,concern that state control might,

in its view, inhibit loca) responses td professional development
needs. .. '

P

5 In a separat yet rélated action in 1974, the State Superinten‘dent
made a series of recommendatigns to the State Board of Education
and. the Governor, as a result of the work of a state task forée _

- coficerned with: the accountability issue/ Since this concern. @

| originated with Detroit, the State Superintendent proposed that a *

) professional development center be alithorized for Detroit, sup- -
ported by an appropriation of $1 million, to provlde trainipg
programs for Detroit professional school staffs. With ‘the support of
the State Board of Education and the Govemor, $500,000 was /
«ncorporated into the 1975-76 Executivé Budget Message, and -
Michigaw's first state funded professional development center '
became a reallty, & ' ’

6 In.1975 a task force tb establish an outstate professional
‘ development center was convened, compriset,, of deans of colleges ¢ %
of gducation;and representatives of state educational organizations.
After a year of discussion, this collaborative effort resulted in a: .
$50,000 state appropridtion to support planning in 197€-77 for one -
r mere out-state professional detélopment centers.

7. Or May 4, 1976, the ‘btate Board of Education recommended the
voluntary creation in intermediate school districts of advisory
. m':ounci\ls on professignal development. it was feit that such advisory

»
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counclis, in coordination with the Michigan /6epartment of -
. Education internal Council on Professional Development, could -

-+ coordindte one of mere aspects of the*diverse and fragmented state
and log4l ‘approaches to

» profassional development, which provide
, some school districts with programs based on an inadequate
identification of needs and other school Histricts with no senyice at

\ al, - L . .

) These various state effo represent isolated pieces of what -
could become a, comprehensive approach to professional development
programs, but which to date do not comprise a rational pattern. Aithough

. these activities have not been part of a systematic plan, the efforts have
been based upon a single concept, which'is the improvement of the skills of
school staffs. ' e -4 ¢
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" AMICHIGAN DEPARTMENT OF = -
EDUCATION DEPINIHON, OF .
PROFESSIONAL. DEVELOPNENT

The term .professmgal development" in}bans different ‘things to’
_ditferent people Dearts 6f colleges. of educatrpn,,may perceiye It one way, .
teacher association- represq;tat es’ abothey, éfhnd ‘loga) school adminis- , -
} trators yet another way. This ,has«r Yedwihia variety ot ‘dtfen: unrelated .
“professional devalopment actmtle§1n "toca'l school districts and 1n stage ,
educational a‘§enc|es acrdss’ the .nation: "These differing perceptions and
interpretations of the ‘concept prevent.the movement Irom having the

¥ -

:rﬂpaq envisioned by all. , ~ . -

/
! §

Thls booklet does not attempt to'describe or catalog ﬁlf Dﬂbeﬂénous
types of professional developmept activities présently taking place in
- Michigan. For the purposes and clanty of this documo‘ht howeyer,* th;
Department of Education wishes, to Espulate a deﬁmtlon of profession .
Qevelopment to be utilized bottgm specific state department funding e
+decidons "and planning for professional developmepnt programs which . -
' - complemept but do npt include impprtant activities preséntly being

* conducted by umvers:ty graduate programs and local and |ntermed|ate N
school districts. , .
4
The operat'onal definition and worklng destription of the professional.

° "~ develppment process that “follow have t% eveloped for use by the .
Michigan Deparfment of Education in revne\y rogfams and policies for - -
state fundmg and support. © - -~

—~ e .
Professional devehment is a plagned and organlzed effost to ’
provide tegchers and other educational workers with the . >
knowledge and skills necessary to facilitate improved- studént .

. learning ang performance T ) , - .
i It 1s a ‘process involving eig'ht sequential phases: N Le

. “s 1. Specitying student learning. expectations. . ) *

2. Determining the vanances between expgctations and achlevement

3. Establishing whether' unmet needs could be met through perusuon
of a professional development progra

' 4. ldentlfymg the' professfc!nal devel‘p/me/ ‘eeds of teachers and
- other school staff. . .. S

*It shofld be clearly recognnzed that all pmfess‘ional de IopMent and job (ngradlng
-activities are not and should™ot be designed to result directly in increased student L
lsaming and performance. Nfany programs will be designed to prgvode a kndwiedge e
'S ‘Base. as a first step in impl entmg improved mstructlonzg programspfor students.
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5. Compiling information on possible models an%pro‘cedures available
+ to meet needs. R BN ;"

6. Matching professional develo nt activities to the best available .~
models in terms af: (1) staff needs, (2) available resources, and
* (3) student outcomes; or concluding that these is no matph-. .

procedures locally

8. ‘Establishing an administratiof and eva}uation' “mechanism in the
state agency. ' T s M

This definition and.description ,of professional’ development as out-
lined by the'state agency can be further clarified by g:sfqnguishing
among- the various types of cdllegiate, Jocal, and state-supported pro-
fessional development initiatives currently underway-in Michigan.

‘

7. Providing .incentives .for adopting'o} adapting 'the/; models .or

EIGHT RECOMMENDED -
"SEQUENTIAL PHASES OF & °
PROFESSIONAL DEVELOPMENT

a
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. " "SIX TYPES OF S
- 'EDUCATIONAL ACTIVITY

"FOCUSED ON IMPROVING SKILLS:.
R OF..SCHOOL' STAEFS - .
," . ' Manﬁi‘mﬁ‘rarris in'M@ich"ogé'n‘are identified as providing opponuriities for

. ' staff ?etraming'and upgrading. A listing 6f some of these activities illustrates
% .the unrelated nature of programs Wwhich could complement one another and®

provige fof a rich and varied response to this need. . i
A. Graduate level college programs related to certification requirements -y
‘or advanced degrees. . ) .

. B. Loaal and_ intermediate schoel district professional development -
- N § lcﬁviﬁE§-. N b - .
C.'State and’ federal cat'egorically funded professional development -

activities for spgcific programs. ‘ : ot :

- D. The newly authorized-regional advisory ct;uncils,on professional
“ ’ _ Yevelopment established within intermediate school distddf.

.E. State, upporte'd profesfionalldengOpment centers, suchias.the -
Detp#tt Center, and other state-supported centers being planned.

F. State-supported building-level professional development focus, This ' .
. is the state agency’s experimentalstfodel for professional’ develop-
T ment on a building basis. -

The }ollowing descriptions of ‘these activities jllustrate their unique
. focus and potential contribution to an overali, statewide professional
development model. . . .t '
. ’ 0 - " b .
A. Graduate Level Progl;arﬁs s N ‘
. MichiQan éu;renfl‘y has 19 schools and colleges of eddcation that offer
. graduate Ievpl programsgaccerding to the 1976-77'Depar’trhent Directory of
. - Higher Education Institqti'oﬁs. These institutions enroll about 40 percent of
the state's graduate students and carry out two very important functions:

1. Provide pfogram specialization épportunities”inglerms of ,masters','
and doctoral degrees as welt as approved programs leading to.state

. . certification endorsements in areas such e special education,
vocational education, and counseling. >

2. Provide linkage between the state certification code for continuing
licensure and the self-improvement reqtgnements of local boards of " .

= -« L ¢ education. o
b d T ' These programs offer a significant educational service but are not © . :,/q
é'!-:'?“ labeled in this bobkletoas profegsional development activities since many of W"q’
v . . t i
: Lo - g
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_ those seektng to meet state certification requirements. In addition,

the 'services provided are not under the rubric 6f professional development
as defined pfovupusly The staff resources of these institutions of higher
" education represent highl§ specializéd areas af-expertise. It is anticipated
that state-supported professional development programs will draw from th® °
valuable collegiate resource specialists for implementing state-supported ,

professional development activitias. ’

M:ch:gans graduate schools and colleges of education should be
encolraged to ‘continue to respond to the individual needs of school staff--
seeking fulfillment of individual gskirations and to provide programs for

institutions should have readily available an inventory of the special services
and staff _expertise they can provide to state-supported professional
development programs and should become an tnkgral part of a
comprehensive statewtde profess:onal gsvelopment pregram.

B. Local. School District Professiomal D’evelopment Activities

Many of Michigan's 530,K42 school districts and 58 intermgdiate
schqol districts conduct staft training activities of a varied nature] Most
were underway before th& recent incredse in state department emphasis

and are not dlrectly related to current state activities. .

Michigan's school districts vary ‘n terms of géography socioeconomic
conditions, and racial composition ‘Becausd of this variety. each local and
intermediate schoo! district should continue to provide professional
dewelopment activities to respond to local needs and seek ways to malntam .
and improve skills of school staffs. ~

* Local and mtermedlaté dustnct§ may be spendung 'as rych @s $30 L
millen annually to support such’activiyes. There is httie information 1n

regard to the “WHectiveness of these activities, Howgver, state level
information does indicate a frequent lack of coordipation among various
programs. As the reguonal advisory councﬂs on professional deveIOpment
begin to identify needs, adjustments thay occur in these Iocal activities in” -
resgbonse to coordunated regional plannmg

RICT 0 . 15 : :
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Michigan's Jocglly established professional development activities
provide an impQrtant ontybution to the overall retraining and upgrading of
school staffs and shou(d be continuéd. Efforts shduid be made to adjust and
-coordinate these gctivities in response to regional planning and to relate - ¢

\

‘5( professional development programs. - .
- ‘ N oL o . ' °
+C. State and Federal Catégorically Funded Programs i

Many. state and .mpst -fedgral educdtional authorizations permit

" jlecipients to set esude a pottion of their approgtiation Tor the improvement

schobl staff 'skifls. ‘Cuirently such funding -has been primarily for
compensatory education, cial education, vocational education and Title
IV-C experimental and demdnstration -programs. :

t is 'éstlmated'uthat the Michigan State Board of Edycation annually
allotates about $5 million‘m categorical state and federat funds for such_
Ctivities, For example: _ T o e ’

“ .
1. Compensatory Educatiag, Sefvs

s admipisters programs funded by
ESEA Title | as wel] : e-funded compensatory education
program. The sefrvite aréa al ssists in the provisian of inservice
activities Ior migrant education teachérs.

rovided through interm&diaté school

: Ul
2. Beneral Education Serviges has a,variEty of staff training prog%s
" ighprovement program, the bilingual

ndficareer education prog-’

ams, and various dimensjons of the ESEX Title IV-C experimental *

r -

.. _ Supplemental-Ceniters have the responsibility for &i€sémination and
‘v 7 for inservicing interested sthool statfs invthe validated programs.

3. Special Education Service$ is responsible for a series of inservice
program activitres generally supported from Title VI, B and™D of P.L.

. 93-380," which' include consaltation with 'the "special education
community : ) . =~

4. Vocational-Technical Education Serviges administers a series of -
- -broad-ranging staff upgrading. progranis that are primarily federally .
" supported i fthe traditional -areas of vocational education. More
recently, many such activities have also been related to retraming

, staffs ywérking with the handicapped.

5. Research, Evaluation and Assessment Sefvices assists in the initial
training of local’ staffs for activities related to the statewide,

ahd demonstration program. Of these programs, {hgj Regional .~

N

- .agsessment program. The primary ‘contact goint is intermediate N

districts’ or.combinatioris of logal school districts.

. 6. School Management Services provides insetvice activities that
include (a) the upgrading-of public and °non+publi school bus
drivers, who miust take part evéry two years in a 12-clock-hour

. school bus safety education program; (b) federally funded training

- programs for school district food ice personnel; and (c) inser-
vice training for drivex educatian tedchers, who must complete eight

semdster hours of college-based cre

[}
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7. Adult and Continuing Education Services provides federal’funds ta
irgprove the skills of teachers of adults. This program Is changing '
focus'to become'moré competency based. .

]
-8. The Offite of Career Education, under the provisions of P.L'. 9*8&
Sec. 406 and Act 97 of-the Michigan Public Acts of 1974, works wit
Career Education Plaining District” staff in the techiniques _of
planning n. the areas of needs assessment, inservioe, program .
operation and evaluatior. In addition, a‘professional development
plan for career eduation i1s being prepared, utilizing the input of...
-, steacher educators, the Michigan Career Education Advisory,
#Commission and the State Board of Education. An ‘appropriation for -
the implementation of the state and federal statutés has been
' requested. ey C .

It can be seen frofn the above that much activity and funding fdrhc:ertain ‘
aspects of training and retraming of school staffs Is provided by state and .
federally funded categorical programs. The categorical activities have one.
general focus: The identification qf specialized training and retraining for
school pérsonnel charged with performing specific tasks. Such programs -
may"not be able to show a direct relationship to improved student learning
and performance, but are nevertheless an important part of a comprehen-
sive professional development service.

v

N

-

Mictugan's state and federally Yunded categorical activities are part of a
comprehensive system to improve staff competencies and should be
continued, but state-and local coordination must be provided to insure,
optimum"® impact-amongishis wide vg\lriety"of categorical programs for staff
improvement. v > )

.. ~
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———— B Regionat -Advisory Councils on-Professional Development
Graduate‘ coursed, local staff training activities, and categoncaf

funded programs have all been viewed as desnrable but-classroom teache
often express concern .that such programs dg not meet locally. identifi
teacher needs in the area of professional development ’

Igesponse to these concems, the Michigan State Board of Educatlon"\
in May, 1976, recommended the creation of voluntary regvr)gal advispry
counclls on professional development to perform two essentlal functions"

1. To termine, on ‘a reglonal basis, the pe‘rcelved professional
developZnent needs of schoo] staffs and report such findings both to
I their_-ebnstituent groups: and to the Department of. Education
Council on Professional Development( . ’

2, To serve as regional networks for funneling information to school
districts and individual blildings regarding validated practices that
can help school staffs improve services to_children and; youth

v Thlrty of the state’s 58 intermediate school districts have fewer than
1,000 professional personnel; therefore the regional-advisory councils for
these areas should be able to carry aut responsibilities relative to .needs

- assessment with minimal funding. In more populous edlate school
# (istricts, such as Wayne Oaklandfand Macomb, there &s a wide range of
. * skill levels and needs among the staff o# the .constituent school districts. In

these instances, the advisory council task of identitying perceived
professwnal development needs will be much more compiex. -

N The, State Board has recommended that each ddvlsory council be mdde

up of n6 more than 20 pe s, half of whem should represent classroom

¢ teachers. -The rémaining. me rs-should include persons representing

citiZeng, looal boards of educatlon' local school superintendents, local

school building principals, the in termediate school district, and teacher

preparation institutions assignin student teachers in tha} intermediate
school district area. . o5 _

Michgan's new advisory council network is an important response to
’ the expressed needs of classroonr teachers who ‘want to be invojved in
qeterm/n/ng~.profeSSIonaI development activities. Itis a process that should
be state sipported since'it has been shownto be different in purpose and
* structure from othes approachds destribed previously. But it must become‘
e - an jntegral part Z(e.r ] comprohens:ve system . %‘

E Stzte Supportgd Professional Developmerlt Center - i

With the authorization and. provision of funds by the Michigan
Legislajure for the Detroit Ceriter for,Professional Growth and Development,
a new venture was undertaken in providing sta -supported professional
. development programs. The Detroit Center, which is deplgned to serve

Wayne County, 18 currently focusing its efforts largely on the public school
staff in the City of Detroit. The Center began its first full year of operation in

s

I ¢ the fall of 1976 by providifig programs and-responding té @xpressed needs’
"+ . of teachers. The Center is.gbverned by aboard consisting of representatives
. §°f the Wayne Intermediate School District, the Detrolt’ Public Schools, the
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“Schoof of Etiucation at ¥ Wayne State University, the Organlzatlon of School
Adm istrators, and the Detrout Federation of Teachers T .
TRe 1976-77 appropnatlon act for the’ Department includes $,‘:0000 ih /.

. planning funds for ohe or more centers outside Wayne County. It'is hdped
" that the plans developed as a result of this suppost will lead %o the -
establushment of additional centers and that this planriing and operational
{)roc.ess ‘can: Ye, extended to prqvnde a statew1de network.of such centers:

.
1

. One  of the fAquirements of (hlannung tstate centers 1s the o
development of a govemance 'System at invol t all levels of planning,
|mplementat|on and evaluation the. rep(eéentau&f program ‘Rarticipants, .

including’ glassrodm teachers, -administrators, - and representatuves )
appropriate.metitutions of hvgher education ' e s

A second requurement 1s,a govema‘nce plan which proudes for pénodlc
evaluation of the st.ructdre itself,, it necessary.

. | .

+  Athrd reqwrement is Iocql AQreement on the Rature of the governance e
structure as well as a spgcified .relationship with the intermediate school -
district-based advusory councils pn professaonat development' 7

a. The’ centerS/ can offer -a sefvuce, -uhmet *by, other . profe.s§onal N
development activities undesway in' thq state by pt'ovtdung assistance ‘to N
Iocal school distrigt personne1 where %;cal [0r. gtate needs., haVe been’ . -
identified 1n* relatlonshup to new state- or ed’eral mahdatés T\ie twomapr. T
.. functiohs of the cerrt‘eﬁ.-are . v < BN

.,

1'. To |den5trfy demonstrated local d|str’ et need for’ pecmb profes- oy

N sional developmento? school staffs in 5:""5 (a) new know?bdge. il
(b) new: instructional”management’ sk ant/of (c) new under-',
standings of ¢hild growth and velopme f in arder to tmpmve
student learnmg and performan in dpectt areas ot msti'uctxon.

2. prowge professuonal dev pmém m dgach eurr]oqlm'n are‘nsas ', -
bilingual educatuon ‘constxrifieconothic eddcatuon globa‘. eddcaa NS %‘
tion, envuronmentaf educatidp, ahd mqtng educ’atoon . 7

Both iof these tunct‘ions recognlze the schobl statf as the most N .m
Jmportant single school-rejated resource in imprdving-stydent teamung antd
perfonqance Theretore, 1t is 5SSeptual..that the' state ‘Bypport. effgrts to «

-

-retrain and upgrade schodl pérsonnel. This type of-servite-cannot mow bel Y.
provided solely by gtaduate, course requirements,. lbcally based staff , -, - 4
training, most categbn(:aqund'hg dr thrbugh voluntary‘reg,tonal adﬂsory - e
.councils. TR o N -

‘ -. '»,,f-*, »

T M:chlgan s negw prpfess:dnal deyelbpmam ténters program lc‘ves:gned A

to Jdemonstrate that dchool staffs in ‘ngdd . of *professiongl devejopment

assistance can imprave their knowiedge and skills, whith In twn w:ll ) ‘
improve school services and result’ in das‘ed»studqnt Iearmng and. ', .
-perfo ance. jls therefore in the hest mtbnast of the state to en urage:he .='.'_
establis ment oPand, to fund Such,centers. « - i Ao CLe
» L ) ¢ - 3 . . ‘
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“For further details, see GESTALT Approach bookiet. .

-

: v

+ F. State-Supported, Bdldir;g-Level Professional Development Focus CRN
*For the pastsix ;'ears, the St.ate Department of Education has been * * .

‘studying-new techniques and strategies for retraining and upgrading statfs-
at the building level to determine if the application of such techniques can
result in improved student learning” and performance. v &

~

The state-supported. building-level professional deveiopment program.

looks uppn the school prifcipal-as a team leader who can, with qroper'

retraining and classroom teacher support, bring about significant improve-
ment iM student learning and performance in the basic skill$ of readirig and

» math and other subject matter areas. The approach embodies three
pnnciples: . i ( -
- 1. The classroom teacher is a crit€al team member who must be

.involved in Yeeision making¥f 4nstructional improvement is to take
place. . : ’ .

2. . hool buildfng in the state is different and must be treated as
such. '

3. Student learning and performance take place in school buildings

<" rather than in school districts. Thus community-based parental

" inyolvement and- building-leve! student’ motivation are critical
enkzments to any positive results, 4 :

The unique feature &f the Department's building-level professional
*development program is the utilization of a team of resource persons from
the Department, schobls of educatién, intermediate school districts, and
local school districts to help individual buildings bring about measurable
change, as demonstrated by the results of state assessment. )

Michigan’s building-level approach to proféésional development is
unjque and is characterized by the proposed GESTALT Aproach — “@etting
Education’ Specialists THinking and Acting on Learning Theories” — which
focuses specitically on elementary schools where the statewide data
indicate an individual building may be in need of external assistance. It is a

program that requires state support if equal educational opportunity is ever
to become a reality.* -

4
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. © SUMMARY

. A

. Six distinct educational activities related to the profeSs:onal develop-
ment of school staff are underway in this state. All have a common
purpose — the improvement of skills of school staff. Three of the identified -
activities — the regional advisory councyls, the professional development

- centers, and the bulldmg -levet focus — fit the definition of professional
development provided in Section fll. The'six activities are:

1 Graduate-level college programs related to certification requue- .
ments or advanced degrees. These graduate programs are not
uoique to Michigan, but are common to mdst higher education
institutions in the United States that have deweloped advanced
training programs for school professionals. The graduate training
programs are not State Board of Education’sponsored, but many of
the programs have.been approved by the State Board as being in
compliangg® with 'Qpecuahzeé admnmstratnve rules for certain re-
quirements’ for schogl staffs.

2 Local- school district staft training, activities. These local and
intermediate school district-level activities are developed in-re-
sponse to locally identified needs and are hot State Board
sponsored.

-

3 $tate and federal categorically funded programs for specific ‘
professional development activities. Generally, the State Board of -
Education has approved projects or programs to be funded from
State Department fund sources. Therefore, these could be classified
as partially State Board-sponsored, but shey have not been:
coordinated in terms of local. district application or in terms of'
statewide program coordination.

4 The newly authorized reg/ona/ adv)sory councils on professional

development related to intermediate school districts. These-were

. initiated by State, Board action on May 4, 1976, pnd are State
Board-sponsored

~ & State- supporred professional development centers. The establish- - -
ment of the Detroit Center for Professional Growth and Deviop-
ment, its continued funding, and the funding for planning foroneor ...
more outstate professional development centers are State Board-
initiated and sponsored.

6 Building-level protessional development focus. This state agency
experimental model for professional development on a building-by-.
building basis is targeted at. |mprevmg, school staff skills in
particular buildings |dent|f|ed in relationship to state assessment
data. This program is an outgrowth of the work of the Michigan

" Accquntability Consortium, which was State Board inituated and
sponsored.




The strlkl _g facets of this list of stgff training and retralnmg activities

are the diversity of approach to a common problem and the need for a
better coordinated-system that can merge these interests into a coordinated
and comp[ehensuve,pattem of protessional development services.

Each type has the potential for making a contribution to a coordinated | .
program of professuonal development services.  Graduate-level programs
. ar‘the provusuon of higher education institution faculty resources fepresent
. one ségment in the pattern. Local inservice activities and state agency- -
sponsored professional” development activities represent building bloeks
. which can be consolidated and ‘caordinated to provide a comprehensive -
approach to meeting school staff needs for professional development.

The description of the six- types of actwvities that pro,ylde various
professional development. ‘programs’ concludes in each instance with t
recommendation for continuation and for linkage.-While each program ty

* 1s distinct, that fact emphasizes the need for coordingtion and'/inkage since ’
all e a common objective — the improvement of skills of schopl staff.-
-~ So f these program types are designed in part to relafe to improvement,
in individual staff skills. The primary focus, and an essential component .
of-the state-funded activities, will be on the development of staff skills ~ T
related to improved student achievement. . . -

e

-

To provide the necessary /inkages and to Turther distinguish between -
~ statesupported professional development for school staffs and other = =
programs of an inservice fraining nature, the staff of the M|ch|qan~

Department of Educatuon proposes the following: *

] The need to focus on state -supported professional, development
o activities that increase school staff awareness, readiness, .
commitment to link professional developmeént needs to improved ™~
student learning and performance- .

(To achieve this objective; models need to be developed, ‘tncludlno
staff needs assessment procedures, for which initial developmental
funding will be required. Such model development will be important -

to steps 3 and 4 of the process outlined on page 7.) b :

2 The need to |dent|fy and select from a variety of -professional A
*  development models designed to improve student learning and
performance in order that there resuyits in the minds of the staff
linkage between (1) staffs expressed needs, (2) the anticipated
professional developn)ent actlvuty and (3) measurable improved °

- student learning and, performarice < ’

: (To achneve this objective, funds must be secured to develop the
means by which effective models caff be identified and selected in a

- local setting once they have been validated as experimentally
. effective, See steps 5 and 6 on page-8.) i

3 The need to develop a plan for helping local schogl districts to take .
- steps to adopt or adapt validated models in such a way that they are
coordindted or- merged with other professional development ,
approaches available to the district. . »\\

L “/—‘:
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(To achieve this etyective; n after a plan 1s developed mcentnve .
-grants from state or federal sources to local districts might be

-0 .' 'necessary, as indicated in step 7 on page 7.) . AN

[

, 4. The need to develop a state model for relaﬁlng the various
. protessmnal development actiVities and _evaluating the effectiveness .
of the new .system. S

¢ - (To achieve fMiis abjective, there is need for funds to support a state

agency m del that provndes for overview and l/inkages.)

) Four needs are identified above. There is no syStem in place to meet
‘ these heeds In the state, and the development of sueh a system would -
+ requife state and/or federal resources not now available. The purpose of
this analysis is to illustrate that the needs for professional development are
* + great enough and gostly enough to call for |mmedrate support of these four
propositions.
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MICHIGAN STATE BOARD OF EDUCATION . ’

\ " STATEMENT OF ASSURANCE OF -COMPLIANCE WITH MEDERAL LAW
S i

with Federal laws -prohibiting discrimination and with ail requiraments

State Board, af Education that no PBerson on the ‘basis of sace, color,

discnminated against, excluded from participation in, be denied.the-benefits
of. or be otherwise ‘subjected to diacrinfination under any tadc;_dly;«hmdod
program or.activity for which the Michigan 6tate Board of Edusition is
responsible or for which it receives federal financial assistance framy the
Department of: Health, Education and Weifare. This poficysiié non-

mdwjd_ugls,

4

[C= -

The Michigan State Bdwgd of Education hereby agrees that it willbomply_‘

"imposed by or pursuant, to regylatiens of the U.S. Department of Health, )
Education and Welfare. Therefore, it shall be the policy of the Michigan .

religion, nahonagorigin or ancestry, age, sex, or marital status. shall be -

discrimination shall also apply to otherwise qualified -handicapped -

3




